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Distinguished Teacher in Residence Program 

Plan Proposal, Assigned Time Grant for 2017-2018 AY 

(Plan Proposal should not exceed 2 pages) 

Date:  
April 13, 2017 

Name:  
Erika Daniels 

Title of Project:  
Peer Coaching as a Form of Professional Development 

 

1. Type of Project 
  Applied Scholarship in Educational Settings  

  Conducting Research related to SOE Mission  

2. Area of focus 
 ELL      STEM     COMMON CORE      

 OTHER: Professional Development 

 

3. Proposed 
project. 
Describe and 
connect to the 
SOE Mission. 

This project proposes to work with teachers at Calavera Hills Middle School 
to help them improve their practice through peer coaching--observations and 
discussion. We will work toward answering the following question:  
Is it possible to improve the effectiveness and usefulness of Professional 
Learning Community (PLC) meetings through peer observations in order to 
more profoundly influence teacher practice and student learning? 
This project connects to the School of Education’s mission statement in 
multiple ways such as its emphasis on inspiring reflective teaching and 
learning and advancing innovative, student-centered practices. Instead of 
having professional development experiences that are time-bound and 
disconnected from teachers' specific needs, this project grounds PD in 
substantive reflection and encourages teachers to refine their practices to 
become more student-centered.  
 

 

4. Detailed NOTE: The equivalent time commitment for 3 units is approximately 135 hours and for 6 units 270 hours. 
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description of 
the activities. 
Provide a 
timeline.  
 

1. Summer, 2017 
              a. Schedule six rounds of peer observations (3 during each 
semester). Because this project emphasizes voluntary participation, we 
believe that identifying the sessions (beginning PLC date, observation day, 
and debrief PLC) before the school year even starts will encourage teachers 
to plan accordingly. 
*NOTE: This planning is expected to take 3-5 hours in collaboration with 
school site principal and counselor. 
2. August, 2017-May, 2018  
             a. During the first PLC (professional learning community) meeting 
of each round, I will meet with the participating teachers. We will determine 
an essential question to guide the year's work and then identify specific areas 
of their practice on which the teachers would like to focus for that round. 
            b. During that initial meeting, the teachers will sign up to be observed 
and to observe their colleagues. The observations will occur within a week of 
the initial PLC meeting. I will either participate in those observations or 
cover classes for the observing teachers. This will allow them to observe 
colleagues during times outside of their identified prep period. 
           c. During the PLC immediately following the observation week, I will 
lead the debriefing discussion according to the “structured conversation 
protocol” from the Annenberg Institute for School Reform. 
          d. Throughout each week, I will be available to teach model lessons, 
co-teach lessons, observe and provide feedback, or other teacher supports as 
requested. 
 *NOTE: Each peer observation session requires 20-25 hours of commitment 
on my part--2 PLC meetings, observation in classrooms, teaching classes for 
observing teachers, co-teaching/doing model lessons as requested 
3. Final PLC meeting (early June, 2018) 
         a. Discuss results of the SBAC assessments; identify strengths and 
needs based on student performance; help the teachers set goals for the 2018-
2019 academic year. 
 
 

 

5. End result. 
Project the 
anticipated 
outcomes. 

1. Qualitative 
            a. I will record and transcribe the PLC meetings and conduct a 
grounded theory analysis to identify themes and common experiences. I hope 
to show that using peer coaching as a form of professional development leads 
to increased awareness of best practice and a renewed commitment to student 
engagement and learning 
2. Quantitative 
           a. Corey Espeleta and I will also analyze student scores on the SBAC 
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test to determine whether they show an improvement. We will also help 
teachers track grades and student discpline referrals to determine whether 
both of those improve over the course of the academic year.  
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Instruction Cadres: Using peer observation and collaboration to improve teaching practices 

DTiR assigned time grant; Final Report 2011-2012 

1. Introduction  

Professional development experiences in K-12 education are often disconnected from 

what teachers actually want and need in order to authentically improve and/or strengthen their 

practice. They are rarely asked what they want to focus on or improve. Instead, district and 

school administrators hire consultants or register for conferences based on perceived needs or 

state mandates. Because the teachers did not want nor ask for the professional development nor 

do they see a match between their needs and the services being offered, there is limited 

usefulness. Just as classroom curriculum requires teachers to differentiate their instruction to 

meet the needs of each student, professional development must be differentiated to meet the 

needs of individual teachers.  

In the current high-stakes accountability era, teachers feel less and less autonomy. They 

are told what, when, and how to teach. They are rarely given an opportunity to analyze their own 

practice and purposefully work to improve their specific areas of need. Research indicates that 

motivation comes from within but is influenced by the contexts in which people live and work 

(Author) and heavily influenced by the degree of autonomy a person feels (Deci, Vallerand, 

Pelletier, & Ryan, 1991). The more an individual has (or perceives he/she has) control over his 

actions and environment, the more likely he/she will be to engage in a task. Motivated students 

require motivated teachers.  

Because teacher effectiveness is a determining factor whether or not students learn 

(Darling-Hammond, 2010), it is reasonable to assume that their levels of autonomy and 

motivation will influence the quality of classroom practices. When teachers have a solid 
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understanding of what pedagogical strategies contribute to effective learning, their students 

achieve more academically. Teacher skills and knowledge are more important than nearly any 

other factor in predicting and determining students’ academic success. 

This paper examines whether and how teacher practice is influenced when the existing 

research bases on best pedagogical practice and motivation are operationalized through a 

semester-long professional development experience. In short, the researchers wanted to 

understand whether collaboration and peer observation would positively influence teachers’ 

practice and attitude. 

2. Method 

2.1 Context 

Two middle school principals in a Program Improvement district believed that 

professional development practices needed to become more targeted in order to better meet the 

needs of both students and teachers. Both principals wanted to develop a culture of reflective 

questioning and committed practice and seeking ways to strengthen professional conversations 

with the goal of improving student learning.   

Mandates from the state and district had driven most administrative decisions for close to 

a decade and focused primarily on creating Intervention programs and policies to address 

students who were not succeeding during the normal course of the school day. The two leaders 

discussed in this article understood that student achievement was predicated on the quality of 

classroom teaching (Darling-Hammond, 2010), and their stated goal was to encourage the re-

focusing of attention on what was happening inside of each classroom on campus. 

2.2 Data collection  
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The peer observation cycle consisted of three elements: One Monday meeting to sign up 

for the observations and identify areas of focus. (Each teacher chose an area in his/her practice 

on which to focus and a period for colleagues to come and observe his/her teaching.) One week 

to actually do the observations while the researcher covered classes or participated in the 

observations. And one Monday to debrief the observations through a structured conversation 

protocol from the Annenberg Institute for School Reform.  

3. Findings 

3.1 Tenor of debrief conversations 

Themes Descriptors 

Reflections on practice and process “When you are in someone else’s room, you are watching 
the environment. I think things come to you differently. 
We can think about our strateiges and our ways of 
delivering the content.” 

Teacher attitude toward teaching 
and learning 

“They were engaged when it was lots of discussion. They 
were asking questions, volunteering, and showing that 
they understood at quite a deep level. Then you struggle 
with having them produce some kind of product.” 

Teachers’ ways of conceptualizing 
students 

“With Strategic classes, when the kids feel empowered, 
they are going to rise to the occasion. I think if we preface 
that at the beginning of the year with not just strategies but 
with acceptance . . then they know that we know where 
they are. They know it’s okay and that we will work with 
them to help them build their skills. Sometimes it is 
having acceptance not only with who they are as learners 
but also with who they are.” 

Specific teaching practices “We have file cabinets full of these great ideas, but we 
don’t always use them. To see them in action was great.” 

 

4. Discussion and implications 

Understanding teachers’ thought processes and providing a forum through which dedicated 

practitioners can thoughtfully analyze their practice will allow the field to continue to grow in its 

effectiveness. It is no longer enough to make instructional decisions based on personal beliefs; 
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educators can provide the most effective instructional support for their students by understanding 

how personal beliefs are situated within professional experience and academic research. By 

providing a safe space for teachers and administrators to talk about their practice, Instruction 

Cadres appear to positively influence both teacher attitude and practice. 
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